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BriefDrivers of Participation in Selected SNAP E&T Activities: 
Lessons from the SNAP E&T Pilots 

In 2015, the U.S. Department of Agriculture awarded pilot grants to 10 States—California, Delaware, 
Georgia, Illinois, Kansas, Kentucky, Mississippi, Vermont, Virginia, and Washington—to test innovative 
strategies for providing Supplemental Nutrition Assistance Program Employment and Training (SNAP E&T). 
Pilots offered more substantive activities and services than were available under existing SNAP E&T 
programs. Many continued to offer independent job search, but most focused on more structured job 
search support, such as job search assistance or training and job readiness training. Virtually all pilots 
included providers that offered occupational skills training and basic education or referred those interested 
in these activities to providers in the community that were not part of the pilot, and most pilots offered work-
based learning placements. Many pilots also offered intensive case management and more generous and 
a broader array of participant reimbursements or support services compared to existing programs. This 
brief examines participation patterns in several of these core activities to understand when participants 
disengage and what strategies can be employed to prevent or address engagement challenges.

Each State developed their pilot program model based on the activities they planned to offer, the partners they 
contracted with to provide services, and the approach they felt best met the needs of SNAP participants. A few 
States based their models on their existing SNAP E&T programs, or programs that served other populations in the 
community, while others created new models. Although considerable planning went into designing these models, 
after implementing them, several of the pilots realized that their models made it challenging for individuals to engage 
in activities or led to participants exiting the program early before completing it. Reasons for this varied across the 
pilots. In some pilots, the model had multiple “hand-off” points or up-front requirements before individuals could 
enter job search training or assistance, education, and training activities. In other cases, the model did not account 
for the flow of individuals into the pilot versus the timing of activities, which sometimes led to lengthy waiting periods 
between enrollment and the start of education or training activities. As a result, individuals sometimes took up 
activities at different rates than expected, did not progress through the model as it was originally designed, or left 
it before completing activities. This brief uses administrative data on service receipt from several pilots to describe 
these points of disengagement—or “drop off”—in the program model and discusses how State agencies can avoid 
these design challenges in their own programs. 

Program models with multiple hand-off points during orientation
Some of the pilot models were designed in a way that increased opportunities for exits or limited take-up of 
substantive activities. These challenges often were related to an extended intake process, including models that 
had orientations that required many steps and visits to multiple organizations or locations. For example, after SNAP 
agencies in Georgia, Illinois, Mississippi, and Virginia enrolled individuals into the pilot during orientations at their 
offices, those assigned to the pilot were scheduled for at least one subsequent orientation at a provider location. 
Significant drop-off occurred between these two types of orientations. This could be due to confusion over the 
process, transportation challenges, or the hassle of figuring out a new location and new processes. Whatever the 
reasons, the drop-off was reflected in participation rates. These pilots had the lowest rate of engagement among  
the 10 pilots—ranging from 58 to 83 percent of individuals starting their intake process after the initial orientation.  
In other pilots these rates were generally over 90 percent. 
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To address these issues, some pilots adjusted their procedures to reduce drop off. For 
example, provider staff at the community colleges in Mississippi contacted individuals 
after enrollment to introduce themselves and encourage individuals to attend their 
scheduled appointment. They also discussed any challenges the participant might 
have in attending the appointment. Overall, States agreed that minimizing the number 
of different organizations and locations with which an individual is asked to interact will 
increase the likelihood that they will participate in the program.

Program models with  
mandatory soft-skills and job 
readiness courses  
Two pilots—Mississippi and Washington—
required individuals to participate in 
multiweek, soft-skills and job readiness 
training courses. Participants had to 
complete the course before they could 
start education, occupational skills training, 
or work-based learning activities. Both 
pilots found that some individuals were 
not interested in the course because they 
needed to work and could not afford to 
attend a full-day class for several weeks. 
This sometimes caused them to leave the 
pilot before completing services or to find a 
job on their own and stop attending classes. 
This section explores participation rates in 
these courses and the level of engagement 
among those who started classes.

Mississippi. Mississippi required some participants to take the Ethics, Discipline, 
Goals, Employment (EDGE) course that was a four-week skills-building class offered 
at community colleges. The course included 40 sessions (one in the morning and one 
in the afternoon on 20 days). 

In Mississippi at the start of the EDGE 
course, individuals took the Test of 
Adult Basic Education as well as the 
WorkKeys assessments. The classes 
started with modules on career 
pathways. This included a career 
readiness workshop, a Myers-Briggs 
personality test, and learning work 
readiness skills, such as professional 
image, interviewing skills, and on-the-
job behavior. Instructors also conducted 
mock interviews with participants. Later 
in the course, participants also received 
training in basic computer skills, 
financial awareness, communication 
and customer service skills, teamwork, 
and problem solving. Before completing 
the course, they also created an 
individual career plan.

Percentage of participants completing EDGE sessions 
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Sixty percent of individuals in Mississippi participated in EDGE; about three-quarters of 
them completed it. Participants who completed the course did so in about 3 to 4 weeks, 
on average, participating in at least 35 of the 40 sessions. (The pilot allowed for some 
discretion in how many sessions were required to complete the course, so some had 
fewer than 40 sessions.) 

About half of individuals who did not complete the course attended sessions for at most 
two weeks, with another 22 percent attending for a third week. Those who did not complete 
the course participated in about 15 sessions, on average (or for approximately 7 days). 
Notably, about a quarter of those individuals participated in fewer than 8 sessions.

Individuals who completed EDGE were more likely than those who did not to be female 
(56 versus 47 percent), have at least a high school diploma (75 versus 63 percent), and 
to have worked in the past (83 versus 75 percent).

Washington. Washington required individuals to participate in Strategies for Success 
(SfS), which was a six-week, 96-hour life skills and job readiness course. The course 
consisted of six modules that covered five areas: work concepts, health and well-
being, communication, personal strength builders, and community engagement. The 
course was conducted in person four days a week often at local American Job Centers 
or community colleges. The program offered individuals flexibility to start and stop SfS 
due to their barriers, which could extend the time it took an individual to complete the 
course beyond six weeks. Individuals who enrolled in the course could start with any 
module; the modules did not need to be completed sequentially. 

Washington required 
individuals to participate 
in Strategies for 
Success (SfS), which 
was a six-week, 
96-hour life skills and 
job readiness course. 
The course consisted 
of six modules that 
covered five areas: 
work concepts, 
health and well-being, 
communication, 
personal strength 
builders, and community 
engagement.

Forty-six percent of individuals in Washington started SfS; about 60 percent of them 
completed it. Most participants who completed the course did so in seven weeks and 
participated in all six modules. (Starting in December 2017, there was some ability to 
expedite the course, so that may be why some individuals [25 percent] appear to have 
completed it but participated in fewer than 6 modules.) 

Almost two-thirds of individuals who started but did not complete SfS completed at most 
two modules; 38 percent completed only 1 module. 

Number of SfS modules completed among those who completed and did not compete the course

 

























    

















Individuals who completed SfS were less likely than those who did not to be between 
18 and 49 years old (72 versus 83 percent) and were more likely to have at least a high 
school diploma (80 versus 75 percent). 

Both Mississippi and Washington staff recognized early in the pilot the challenges with 
engaging participants in their courses and keeping them engaged. Both were flexible 
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and made changes to their processes to help improve engagement. For example, 
Mississippi offered EDGE in multiple locations to reduce the distance participants had 
to travel and allowed individuals to take a self-directed version of the class online. Some 
colleges also developed free transportation services to help individuals get to the EDGE 
class. Washington allowed participants to start with any module instead of taking them in 
order. It also allowed participants to take an expedited version of SfS which met in both 
mornings and afternoons instead of just once per day to decrease the number of weeks 
required to finish all six modules.

Despite these changes, the overall completion rates for the courses were much lower 
than expected. This was particularly true for Washington, where only about 27 percent 
of all participants completed SfS, which was a prerequisite for starting an education, 
occupational skills training, or work-based learning activity. 

Participation patterns in 
occupational skills training
Several pilots that offered occupational 
skills training faced challenges with 
enrolling participants into training quickly 
after enrollment. Staff enrolled individuals 
continuously in to the pilot, but many training 
providers did not accept participants in 
classes on a rolling basis, creating wait lists 
for training. This was particularly problematic 
when training was offered primarily or 
exclusive by community colleges that 
offered classes on semester or quarterly 
schedules, or through other providers that 
had set schedules for when new classes 
began. Individuals referred to training just 
after classes began often had to wait until 
the start of the next scheduled class, which 
might be a few weeks to months later. 
Most pilots found that this lag caused some 
individuals to exit because they were not 
interested in other available activities or 
could not afford to go without a paycheck during the waiting period. In other cases, some 
individuals waiting for a class to begin would ultimately not participate because they chose 
to participate in other activities. This section explores participation rates and completion 
patterns among the five pilots—Illinois, Kansas, Kentucky, Mississippi, and Virginia—
in which occupational skills training was a prominent component of their model. This 
information highlights the challenges that individuals may face when accessing training.

Kentucky, Mississippi, and Virginia provided all or most of their training through 
community colleges, while Illinois and Kansas offered a mix of non-profit, for-profit, 
and community college options. (Kentucky did offer some in-demand training through 
providers other than community colleges, if participants had a significant wait time at the 
college.) Training offered through community colleges tended to last longer, as it often 
was part of a typical college schedule and could take one or more semesters to complete. 

Occupational skills trainings offered 
through the pilots were commonly 
related to construction, manufacturing, 
food preparation and service, nursing 
and medical professions, and 
commercial driving. Some pilots relied 
heavily on community colleges to 
provide training, while others primarily 
offered training through community-
based organizations. These included 
large national organizations such as 
Goodwill, YWCAs, and food bank 
networks as well as small local 
organizations operated by nonprofits 
or churches. Most organizations 
offered short-term trainings that lasted 
two to three months; however, some 
training opportunities were shorter, 
such as those in Illinois and Kansas. 
In other pilots, trainings were longer—
lasting from three to nine months.
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Findings from these pilots included the following:

Rates of participation in training ranged from 18 percent in Virginia 
to 46 percent in Illinois (Table 1). Illinois likely had a higher participation rate, 
because most of the pilot providers offered training and the programs were shorter-
term than programs at community colleges, like in Virginia and Mississippi. Although 
Kansas also offered short-term training through a range of providers like in Illinois, its 
participation rate was lower; training was not offered broadly to all participants and was 
generally a secondary activity, so access was lower than in other pilots.

Table 1. Participation in Occupational Skills Training
Among those who started training

Started training (%)
Completed training 
without exiting (%)

Ever completed 
training (%)

Median time to 
complete training (days)

Illinois 46 45 59 57
Kansas 23 75 78 72
Kentucky 27 32 38 120
Mississippi 24 44 54 102
Virginia 18 79 81 73

About one-third to three-quarters of individuals who started training 
completed it. The median amount of time it took individuals to complete training 
ranged from about two months in Illinois, to about four months in Kentucky. The 
completion rates were generally inversely related to the length of time it takes to 
complete the program; the shorter the program the higher the completion rate.

Among individuals who did not complete occupational skills training, 
those in Illinois and Mississippi stopped participating after one to 
one and a half months, while those in Virginia, Kansas, and Kentucky 
stopped participating after three to five months. This difference could be 
related to Illinois and Mississippi administering mandatory programs, where individuals 
who were not fully meeting work requirements would be sanctioned and exit the 
program. In addition, the rate of those who exited and returned to ultimately complete 
training were also highest in these two States. For example, in Illinois, 45 percent of 
individuals completed training without exiting, but an additional 14 percent completed 
training after exiting and reentering the program, for an overall completion rate of 59 
percent. High rates of activity completion following exit and reentry may be related to 
the mandatory nature of the program.   

In most pilots, individuals who completed training were more likely 
than those who started but did not complete it to already have a high 
school diploma or a post-secondary degree. For example, in Virginia, 70 
percent of individuals who completed training had a high school diploma, compared to 
54 percent of those who started but did not complete training. In Kentucky and Virginia, 
those who completed training were more likely than those who started but did not 
complete training to have been employed at the time of pilot enrollment.

These findings support the information pilot staff reported on training delays that existed 
for some programs. For example, pilot staff in Virginia observed that many individuals 
were frustrated about having to wait for the occupational skills training courses to 
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begin and having to participate in online trainings while they waited. It appears that the 
programs that offered short-term trainings with flexible start dates, unlike those offered 
through community colleges, could have contributed to individuals starting training 
at higher rates. Also, those programs, regardless of the provider, that offered shorter 
trainings had much higher completion rates.   

Job search activities as a first or primary component
Although the pilots were focused on providing activities that were more intensive than job 
search related activities (independent job search, job readiness training, and job search 
assistance), some pilots prioritized these activities before more intensive ones, or they 
became a prominent component of the pilot due to demand. In some cases, the pilot did 
not anticipate so many individuals would participate in these activities, but they found 
that individuals came to the program in crisis and only wanted to find a job to pay their 
bills. Some pilots had to pivot to meet the needs of those in the program. For example, 
in Kansas and Illinois, staff anticipated more individuals would participate in occupational 
skills training, but the demand was high for job readiness skills training because 
participants were interested in moving into the workforce quickly.

Some pilots had to 
pivot to meet the 
needs of those in the 
program. For example, 
in Kansas and Illinois, 
staff anticipated 
more individuals 
would participate in 
occupational skills 
training, but the 
demand was high for 
job readiness skills 
training because 
participants were 
interested in moving 
into the workforce 
quickly.

Participation in job search activities can reduce the likelihood that participants start 
another activity, if they are able to find employment. However, the jobs that participants 
could obtain without building their skills often did not lead to self-sufficiency, and they 
may return to the program. Staff in some pilots discussed that they often would lose 
touch with participants once they started a job, but some would reach out within a few 
months because they lost their job or were still struggling to meet their needs.   

Georgia, Illinois, Kansas, Vermont, and Virginia provided job search activities to many, 
and in some cases most, of their participants, generally ranging from about 30 to 70 
percent of individuals enrolled in the pilots (Table 2). Among those who started, the 
percentages of individuals who completed these activities before leaving the pilot varied 
greatly across pilots. For example, across pilots, between 38 to 96 percent of individuals 
completed job search assistance or training before leaving, but usually nearly 60 percent 
or more completed the training. A higher percentage tended to complete job readiness 
assistance; although only 6 percent of participants completed in Vermont 73 to 94 
percent completed it in the other pilots. Completion rates were only marginally higher 
when measuring whether individuals ever completed any of these activities, including 
individuals who left and later re-enrolled in the pilot. This suggests that individuals are 
most likely to complete these activities when they first start them.

Job search activities in Georgia, Illinois, Kansas, Vermont, and Virginia

Independent job search. A core activity offered in 
Georgia, Illinois, and Virginia, independent job search 
typically consisted of unstructured job search that was 
generally self-directed with minimal assistance from 
caseworkers and provider staff.
Job readiness assistance or training. Offered 
in Georgia, Kansas, Vermont, and Virginia, these 
activities consisted of short job readiness workshops 

focused on soft skills and life skills training. (Ex: 
life skills training in Virginia and in Georgia and 
Governor’s Career Readiness Certificate in Vermont).
Job search assistance or training. Offered in 
each of the pilots, these activities consisted of 
job placement assistance, resume development, 
structured job search assistance, job search training, 
and skills building training focused on interview skills.  



7

Considering all three types of job search activities together, individuals who completed 
these activities did so in anywhere from one to three days in Vermont, Georgia, and 
Virginia to slightly over three months in Kansas. (Kansas offered more intensive job 
readiness training courses that lasted five to eight weeks.) Among individuals who did 
not complete these activities, many individuals spent significantly less time participating 
compared with those who completed activities. For example, about half of individuals 
who started but did not complete these activities in Illinois spent 1 day participating in 
them, compared to 19 days among completers. Similarly, individuals in Kansas who 
started but did not complete these activities spent about 10 fewer days participating in 
them compared with those who completed them.  

Table 2. Participation in job search activities 
Job search assistance 

or training
Job readiness 

assistance
Independent 
job search

Started Completed Started Completed Started Completed
Georgia 50% 67% 35% 94% 50% 66%
Illinois 29% 58% NA NA 57% 67%
Kansas 1% 83% 71% 73% 63% 95%
Vermont 72% 38% 49% 6% NA NA
Virginia 32% 96% 53% 93% NA NA

NA indicates that the activity was not offered in a State.

Considerations for State SNAP E&T programs
In describing patterns of participation in and completion of mandatory life skills courses, 
occupational skills training, and job search activities offered through SNAP E&T 
programs, this brief provides new information regarding when individuals drop out of 
activities after starting them. The findings suggest several important considerations for 
SNAP E&T staff in improving participants’ engagement in these types of activities. 

Reduce handoffs during initial intake. Findings from the pilots showed that 
individuals were less likely to engage in the program or start activities when the program 
model had multiple handoff points to enroll in the program and participate in services. To 
increase participation, SNAP agencies should reduce the number of handoff points and 
referrals between enrollment in SNAP E&T and participation in activities. When handoffs 
or referrals are required, ensure that staff use “warm” referrals, where they introduce the 
participant to those at other organizations or help directly connect the participant with other 
service providers. This helps demystify the process for participants and it can assuage 
concerns they may have about meeting new people or navigating a new organization.  

Findings from the 
pilots showed that 
individuals were less 
likely to engage in 
the program or start 
activities when the 
program model had 
multiple handoff points 
to enroll in the program 
and participate in 
services.

Assess whether programs address participants’ long- and short-
term needs. In the pilots, staff often found that what they were excited about in 
their program model was not always what interested participants. Many pilots were 
enthusiastic about the types of occupational skills training opportunities they offered, 
but individuals often wanted to quickly find a job and were not interested in investing 
in training. Although staff in Mississippi and Washington felt there was value in the 
EDGE and SfS courses and that all of their participants could benefit from them, many 
individuals were reluctant to participate. It delayed them from participating in other 
activities (such as education, occupational skills training, or work-based learning) or 
finding employment, which they found more valuable. 
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When designing the pilots, staff did not often gather and assess direct input or research 
on the immediate needs and longer-term training goals of participants. However, the 
program could have benefited from better understanding the population through direct 
communication with former and potential participants. This can be done through focus 
groups, listening sessions, or surveys. Also holding conversations or working groups with 
targeted community-based organizations that directly serve the SNAP E&T populations 
provides additional context for the types of barriers these populations face and what 
would benefit them the most. 

Using this information, States should try to design programs that meet participants’ 
immediate needs but keep them engaged so that they can continue improving their 
skills. This may include offering additional subsidized work-based learning opportunities 
that provide participants with income while they are in education or training. It may 
also include offering shorter, skill-building activities or providing expanded participant 
reimbursements to address a range of expenses that prevent people from staying 
engaged (such as transportation, child care, or access to technology).  

Offer a mix of short-term and long-term skill-building activities 
to address participants’ competing priorities. Participants often faced 
competing priorities between participating in activities to improve their skills and 
addressing immediate needs through finding a job. Because training could take 
several weeks or months to complete, they viewed it as a long-term commitment 
and frequently would forgo skill attainment to move quickly into a job. Findings from 
the pilot show that participants may be more willing to complete activities if they are 
short-term. The patterns of participation for the soft-skills and job readiness training 
courses, such as EDGE and SfS, show that most individuals left these programs 
within the first two weeks of classes. Also, occupational skills training programs that 
offered shorter trainings (8 to 10 weeks) had much higher completion rates than longer 
trainings. Programs that are able to offer high-quality, skill-building activities that can 
be completed in a few weeks could better meet the needs of SNAP participants and 
increase the number who choose to improve their skills before finding a job. 

Participants often faced 
competing priorities 
between participating 
in activities to improve 
their skills and 
addressing immediate 
needs through finding 
a job. Because training 
could take several 
weeks or months 
to complete, they 
viewed it as a long-
term commitment and 
frequently would forgo 
skill attainment to move 
quickly into a job.

In addition, given that participants may not commit to more than a couple weeks of 
workshops or training, providers should consider the order of lessons in their curriculum 
and prioritize the information that is more important in earlier sessions. States might 
also consider offering multiple short-term trainings, instead of one longer one, that 
participants can build upon even while employed, and offering flexible training schedules 
for those who need to work while in the program. The Kentucky pilot found success with 
combining employment and training—many of those in training at the community college 
also held a work study job. Participants who were interviewed often discussed how much 
they liked being able to work while in training and frequently had a job that related to 
their field of study.  

Collect information to understand and explain program outcome 
measures. The findings presented in this analysis highlight the importance of having 
access to in-depth participation data that go beyond overall engagement numbers 
or participation by component. Identifying and collecting process measures, such as 
when individuals tend to drop out of the program, the length of time individuals spend 
in the program, and how participants feel about the training content, are necessary 
for identifying whether the program model could change to improve broad program 
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outcomes, such as employment, wages, and certification attainment. For example, 
in Washington, SfS instructors suggested that they observed drop off after the third 
module of SfS. These were their impressions from being in class each week, but they 
were not relying on the data to support this. The State SNAP agency used this feedback 
to make adjustments to the course, such as providing access to more participant 
reimbursements after completing the third week of SfS. The State also was considering 
how to shorten the course to about three to four weeks after the pilot ended. However, 
based on the data presented in this brief, in fact, most of those who did not complete 
SfS left earlier than observed by the instructors—after completing about two modules. 
Although the observed information is beneficial and should complement data, 
having data provides evidence for decision making about program improvement and 
allows administrators to be more responsive to participants. States should consider 
systematically collecting participant-level data regarding specific program components, 
and pairing this information with observational data and participant feedback to 
understand when and why individuals may leave the program before completing it. 

Conclusion
In describing patterns of participation in soft-skills and job readiness courses, 
occupational skills training programs, and job search activities, this brief provides new 
information regarding how well individuals engage and complete various E&T program 
activities. Although some individuals successfully complete these activities, findings 
suggest that the way programs are designed and offered can affect participants’ ability 
to engage and complete activities. This brief provides lessons on how States can 
identify and address potential drop-off points and roadblocks in their E&T programs 
through data and feedback from participants and providers. 

For more information: Detailed final findings are available in the full report 
“Expanding Opportunities & Reducing Barriers to Work: Final Summary Report” at 
https://www.fns.usda.gov/research-analysis. Reports summarizing final findings from 
the 10 individual pilot reports also are available

About the study
In the Agricultural Act of 2014, Congress authorized and funded 10 SNAP E&T pilots to test a range of innovative 
strategies to help SNAP participants find employment that increases their incomes and reduces their need for public 
assistance benefits. To encourage a diversity of approaches, each grantee identified focus populations, selected partners 
and service providers, and determined which services and activities best met their populations’ needs. The legislation that 
authorized the pilots also included funding for a randomized controlled trial evaluation to assess the impacts of the pilots, 
which was awarded to Mathematica. 

The findings presented in this brief are based on analyses of data on service provision collected from State SNAP agencies 
and on analyses of qualitative data collected through telephone calls and in-person interviews with pilot staff from State 
agencies, partners, and providers, and focus groups conducted with individuals participating in the pilot. 

Prepared by James Mabli, Gretchen Rowe, 
and Kelley Monzella 

May 2022

Produced by Mathematica for the United States Department of Agriculture (USDA), Food and Nutrition Service.  
USDA is an equal opportunity provider, employer, and lender.
The findings and conclusions in this brief are those of the authors and should not be construed to represent any official 
USDA or U.S. Government determination or policy.  
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		2		2		Tags->0->11		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "This is a graphic presenting the percentage of participants completing EDGE sessions. Among participants, 3 percent completed 1 to 5 EDGE sessions, 7 percent completed 6 to 10 EDGE sessions, 3 percent completed 11 to 15 EDGE sessions, 4 percent completed 16 to 20 EDGE sessions, 2 percent completed 21 to 25 EDGE sessions, 20 percent completed 26 to 30 EDGE sessions, 23 percent completed 31 to 35 EDGE sessions, 18 percent completed 36 to 39 EDGE sessions, and 20 percent completed all 40 EDGE sessions." is appropriate for the highlighted element.		Verification result set by user.

		3		3		Tags->0->19		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "This is a graphic presenting the number of SfS modules completed among those who completed and did not complete the course. Among those who completed SfS, 8 percent completed 1 module, 6 percent completed 2 modules, 4 percent completed 3 modules, 3 percent completed 4 modules, 4 percent completed 5 modules, and 75 percent completed all 6 modules. Among those who did not complete SfS, 38 percent completed 1 module, 24 percent completed 2 modules, 14 percent completed 3 modules, 12 percent completed 4 modules, 6 percent completed 5 modules, and 6 percent completed all 6 modules." is appropriate for the highlighted element.		Verification result set by user.

		4		9		Tags->0->59		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Mathematica logo with tag line, Progress Together." is appropriate for the highlighted element.		Verification result set by user.

		5		9		Tags->0->55->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Food & Nutrition Service, Research & Analysis webpage." is appropriate for the highlighted element.		Verification result set by user.

		6		9		Tags->0->55->1->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed				Verification result set by user.

		7						Guideline 1.3 Create content that can be presented in different ways		Link Annotations		Passed		All tagged Link annotations are tagged in Link tags.		

		8						Guideline 1.3 Create content that can be presented in different ways		Links		Passed		All Link tags contain at least one Link annotation.		

		9						Guideline 1.3 Create content that can be presented in different ways		Table Cells		Passed		All Table Data Cells and Header Cells passed		

		10						Guideline 1.3 Create content that can be presented in different ways		Table Rows		Passed		All Table Rows passed.		

		11						Guideline 1.3 Create content that can be presented in different ways		Table		Passed		All Table elements passed.		

		12						Guideline 1.3 Create content that can be presented in different ways		Heading Levels		Passed		All Headings are nested correctly		

		13						Guideline 1.3 Create content that can be presented in different ways		Header Cells		Passed		All table cells have headers associated with them.		

		14		5		Tags->0->30		Guideline 1.3 Create content that can be presented in different ways		Summary attribute		Passed		Please verify that a Summary attribute value of " Table 1. Participation in Occupational Skills Training  is appropriate for the table.		Verification result set by user.

		15		7		Tags->0->42		Guideline 1.3 Create content that can be presented in different ways		Summary attribute		Passed		Please verify that a Summary attribute value of " Table 2. Participation in job search activities   is appropriate for the table.		Verification result set by user.

		16						Guideline 1.3 Create content that can be presented in different ways		Scope attribute		Passed		All TH elements define the Scope attribute.		

		17						Guideline 1.3 Create content that can be presented in different ways		Meaningful Sequence		Passed		No Untagged annotations were detected, and no elements have been untagged in this session.		

		18						Guideline 1.3 Create content that can be presented in different ways		Tabs Key		Passed		All pages that contain annotations have tabbing order set to follow the logical structure.		

		19				Doc		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Format, layout and color		Passed		Make sure that no information is conveyed by contrast, color, format or layout, or some combination thereof while the content is not tagged to reflect all meaning conveyed by the use of contrast, color, format or layout, or some combination thereof.		Verification result set by user.

		20				Doc		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Minimum Contrast		Passed		Please ensure that the visual presentation of text and images of text has a contrast ratio of at least 4.5:1, except for Large text and images of large-scale text where it should have a contrast ratio of at least 3:1, or incidental content or logos

		Verification result set by user.

		21						Guideline 2.1 Make all functionality operable via a keyboard interface		Server-side image maps		Passed		No Server-side image maps were detected in this document (Links with IsMap set to true).		

		22						Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Headings defined		Passed		Headings have been defined for this document.		

		23						Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Outlines (Bookmarks)		Passed		Bookmarks are logical and consistent with Heading Levels.		

		24				MetaData		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Metadata - Title and Viewer Preferences		Passed		Please verify that a document title of Drivers of Participation in Selected SNAP E&T Activities: Lessons from the SNAP E&T Pilots is appropriate for this document.		Verification result set by user.

		25				MetaData		Guideline 3.1 Make text content readable and understandable.		Language specified		Passed		Please ensure that the specified language (en-US) is appropriate for the document.		Verification result set by user.

		26				Pages->0,Pages->1,Pages->2,Pages->3,Pages->4,Pages->5,Pages->6,Pages->7,Pages->8		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed				Verification result set by user.

		27				Doc->0		Guideline 3.2 Make Web pages appear and operate in predictable ways		Change of context		Passed		An action of type Go To Destination is attached to the Open Action event of the document. Please ensure that this action does not initiate a change of context.		Verification result set by user.

		28						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Formulas		Not Applicable		No Formula tags were detected in this document.		

		29						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Forms		Not Applicable		No Form Fields were detected in this document.		

		30						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Other Annotations		Not Applicable		No other annotations were detected in this document.		

		31						Guideline 1.2 Provide synchronized alternatives for multimedia.		Captions 		Not Applicable		No multimedia elements were detected in this document.		

		32						Guideline 1.3 Create content that can be presented in different ways		Form Annotations - Valid Tagging		Not Applicable		No Form Annotations were detected in this document.		

		33						Guideline 1.3 Create content that can be presented in different ways		Lbl - Valid Parent		Not Applicable		No Lbl elements were detected in this document.		

		34						Guideline 1.3 Create content that can be presented in different ways		LBody - Valid Parent		Not Applicable		No LBody elements were detected in this document.		

		35						Guideline 1.3 Create content that can be presented in different ways		List Item		Not Applicable		No List Items were detected in this document.		

		36						Guideline 1.3 Create content that can be presented in different ways		List		Not Applicable		No List elements were detected in this document.		

		37						Guideline 1.3 Create content that can be presented in different ways		Other Annotations - Valid Tagging		Not Applicable		No Annotations (other than Links and Widgets) were detected in this document.		

		38						Guideline 1.3 Create content that can be presented in different ways		RP, RT and RB - Valid Parent		Not Applicable		No RP, RB or RT elements were detected in this document.		

		39						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - Ruby		Not Applicable		No Ruby elements were detected in this document.		

		40						Guideline 1.3 Create content that can be presented in different ways		THead, TBody and TFoot		Not Applicable		No THead, TFoot, or TBody elements were detected in this document.		

		41						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - Warichu		Not Applicable		No Warichu elements were detected in this document.		

		42						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - WT and WP		Not Applicable		No WP or WT elements were detected in the document		

		43						Guideline 1.3 Create content that can be presented in different ways		ListNumbering		Not Applicable		No List elements were detected in this document.		

		44						Guideline 1.3 Create content that can be presented in different ways		Article Threads		Not Applicable		No Article threads were detected in the document		

		45						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Images of text - OCR		Not Applicable		No raster-based images were detected in this document.		

		46						Guideline 2.2 Provide users enough time to read and use content		Timing Adjustable		Not Applicable		No elements that could require a timed response found in this document.		

		47						Guideline 2.3 Do not design content in a way that is known to cause seizures		Three Flashes or Below Threshold		Not Applicable		No elements that could cause flicker were detected in this document.		

		48						Guideline 3.3 Help users avoid and correct mistakes		Required fields		Not Applicable		No Form Fields were detected in this document.		

		49						Guideline 3.3 Help users avoid and correct mistakes		Form fields value validation		Not Applicable		No form fields that may require validation detected in this document.		

		50						Guideline 4.1 Maximize compatibility with current and future user agents, including assistive technologies		4.1.2 Name, Role, Value		Not Applicable		No user interface components were detected in this document.		
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